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An Introduction to Research

sample Study 1.2 Summary of a Constructivist Research Study

" Research Problem: Previous research on adolescent reje 5
“on the causes of rejection. Merten’s (1996) study focused on the responses of
" adolescent boys to rejection. |

Research Questions: What changes did the boys make and how effective were |
those changes in altering their rejected status? How did the rejected students |

action? W

construe their re hat did they understand to be the reasons for their |

rejection and how did their evaluation of those T
whether to change?

Method: In this longitudinal study, an ethnographic approach was used to exam-
ine the responses to peer rejection of junior high school boys during seventh and
eighth grades

Participants: Four boys who were frequently mentioned by
examples of rejected students were the focus of this study
| conduct interviews with 160 students (male = 77; female = 83) to 135.’atify the 4

rejected” students, as well as to collect data from

| Instruments and Procedures: Three teachers were given 3 months of intensive
training in ethnography before school started. The ethnographers taught one

and spent time observing students in *.“we :afmer‘a. librar

same individuals wer rviewed many times (resulting In approxims

were modified each time to provide a running

| Discussion: The boys ch anged their
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ful in changing his image during
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broke school rules, and generally ne

should attempt to understand the complex world of lived experience from the
point of view of those who live it (Schwandt, 2000). The constructivist paradigm

emphasizes that research is a product of the values of researchers and cannot be

independent of them. The answers to the paradigm-defining questions for the

constructivist approach are as follows.




